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ABSTRACT 

Rangga Wijaya, 2022 : AN ANALYSIS OF CRITICAL 

LANGUAGE ASSESSMENT 

LITERACY AMONG ENGLISH 

LEARNERS IN ENGLISH 

EDUCATION DEPARTMENT OF 

STATE ISLAMIC INSTITUTE OF 

KERINCI ACADEMIC YEAR 

2025/2026 

Advisor : Dr. Novri Pahrizal, M.Pd 

Key words : Critical Language Assessment 

Literacy, Language Assessment. 

 

This research aimed to analyze students’ perceived Critical Language Assessment 

Literacy (CLAL) among students of the English Education Department at State 

Islamic Institute of Kerinci Academic Year 2025/2026. This study employed a 

quantitative descriptive and comparative design involving 38 students selected 

through total sampling technique. The instrument used was a questionnaire 

covering several aspects of Critical Language Assessment Literacy, including 

assessment purposes, assessment criteria, feedback and learning improvement, and 

assessment fairness. The data were analyzed using descriptive and inferential 

statistics through jamovi statistical software, including mean, standard deviation, 

normality test, homogeneity test, and Independent Samples t-test. The findings 

showed that students’ perceived Critical Language Assessment Literacy was 

categorized into the high category, with a mean score of 3.35 and a standard 

deviation of 0.420. In addition, the result of the Independent Samples t-test showed 

a significance value of less than 0.001, indicating a statistically significant 

difference between sixth-semester and eighth-semester students. Eighth-semester 

students obtained a higher mean score (3.72) compared to sixth-semester students 

(2.97), indicating that academic experience contributed to the development of 

students’ Critical Language Assessment Literacy. 
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ABSTRAK 

Rangga Wijaya, 2022 : AN ANALYSIS OF CRITICAL 

LANGUAGE ASSESSMENT 

LITERACY AMONG ENGLISH 

LEARNERS IN ENGLISH 

EDUCATION DEPARTMENT OF 

STATE ISLAMIC INSTITUTE OF 

KERINCI ACADEMIC YEAR 

2025/2026 

Advisor : Dr. Novri Pahrizal, M.Pd 

Key words : Critical Language Assessment 

Literacy, Language Assessment,  

 

Penelitian ini bertujuan untuk menganalisis persepsi literasi penilaian bahasa kritis 

(Critical Language Assessment Literacy/CLAL) mahasiswa Program Studi Tadris 

Bahasa Inggris di Institut Agama Islam Negeri Kerinci Tahun Akademik 

2025/2026. Penelitian ini menggunakan desain deskriptif kuantitatif dan komparatif 

dengan melibatkan 38 mahasiswa yang dipilih melalui teknik total sampling. 

Instrumen yang digunakan adalah kuesioner yang mencakup beberapa aspek 

Critical Language Assessment Literacy, termasuk tujuan penilaian, kriteria 

penilaian, umpan balik dan peningkatan pembelajaran, serta keadilan penilaian. 

Data dianalisis menggunakan statistik deskriptif dan inferensial melalui perangkat 

lunak statistik Jamovi, meliputi mean, standar deviasi, uji normalitas, uji 

homogenitas, dan uji Independent Samples t-test. Hasil penelitian menunjukkan 

bahwa persepsi mahasiswa terhadap Critical Language Assessment Literacy berada 

pada kategori tinggi, dengan nilai rata-rata 3,35 dan standar deviasi 0,420. Selain 

itu, hasil uji Independent Samples t-test menunjukkan nilai signifikansi kurang dari 

0,001, yang mengindikasikan adanya perbedaan yang signifikan secara statistik 

antara mahasiswa semester enam dan semester delapan. Mahasiswa semester 

delapan memperoleh nilai rata-rata yang lebih tinggi (3,72) dibandingkan 

mahasiswa semester enam (2,97), yang menunjukkan bahwa pengalaman akademik 

berkontribusi terhadap perkembangan Critical Language Assessment Literacy 

mahasiswa. 
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CHAPTER I   

INTRODUCTION  

 

A. Background of the problem 

Language assessment refers to the systematic process of evaluating 

learners’ language ability in order to obtain information about their learning 

progress, achievement, and overall language competence. In English language 

education, assessment is not merely used to assign grades but also to inform 

teaching decisions and support students’ learning development. Effective 

language assessment provides meaningful feedback that helps learners 

understand their strengths and weaknesses, while also enabling educators to 

monitor the effectiveness of instructional practices. Therefore, language 

assessment plays a crucial role in ensuring the quality, fairness, and relevance 

of English language learning outcomes, particularly in higher education 

contexts (Brown, 2004; Fulcher, 2023). As language assessment continues to 

develop and expand in its role, attention has increasingly been directed toward 

the need for adequate understanding of assessment practices among those 

involved in the learning process, especially students as language learners. 

Assessment is an essential component of the teaching and learning process 

in higher education, particularly in English language education, as it functions 

not only to measure students’ learning achievement but also to support 

continuous learning development. In the context of English as a
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 Foreign Language (EFL), language assessment plays a crucial role in 

determining the quality of instruction, the validity of learning outcomes, and 

fairness in evaluating students’ performance. Therefore, adequate 

understanding of language assessment principles and practices is a 

fundamental requirement for all stakeholders involved in language learning, 

including students as the primary subjects of the learning process (Vogt, 

2024). 

Along with the development of assessment paradigms, the concept of 

language assessment literacy (LAL) has received increasing attention in 

language education research. Language assessment literacy refers to a set of 

knowledge, skills, and attitudes that enable individuals to understand, design, 

implement, and interpret language assessments appropriately (Tajeddin et al., 

2022). Initially, studies on LAL mainly focused on language teachers and pre-

service teachers with the aim of improving instructional quality and 

assessment practices. However, recent developments indicate that assessment 

literacy is not only relevant for teachers but also essential for language learners 

themselves, particularly in helping them understand how assessment is 

conducted and how assessment results are used. 

In the learner context, assessment literacy has evolved into the concept 

of critical language assessment literacy, which refers to learners’ ability to 

understand assessment purposes, critically interpret assessment results, 

evaluate the fairness and relevance of assessments, and use assessment 



3 
 

  
 

information to improve their language learning strategies. This concept 

emphasizes students’ awareness and understanding of assessment practices 

rather than their ability to design assessments. Learners who possess higher 

levels of critical assessment literacy tend to be more reflective, autonomous, 

and capable of using feedback effectively in the English language learning 

process (Vogt, 2024). 

Despite its importance, empirical evidence shows that most existing 

studies on language assessment literacy continue to focus predominantly on 

teachers or pre-service English teachers. Research conducted in various EFL 

contexts, including Indonesia, has largely examined teachers’ assessment 

knowledge, perceptions of assessment, and training needs (Cirocki et al., 

2025; Sulistio, 2023). This dominant focus on educators has resulted in limited 

understanding of students’ level of comprehension of language assessment 

and critical language assessment literacy as experienced by learners in real 

classroom contexts. 

Recent studies suggest that learners’ assessment literacy is 

significantly related to learning motivation, self-confidence, and 

metacognitive abilities in English language learning. Nurisma and Dewi 

(2025) found that students with higher levels of assessment literacy 

demonstrated better understanding of assessment criteria and more effective 

use of teachers’ feedback. These findings indicate that students’ understanding 
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of language assessment and assessment-related feedback plays an important 

role in shaping their learning experiences. 

However, research that specifically examines students’ level of 

understanding of critical language assessment literacy in English language 

education programs remains limited, particularly in the context of Islamic 

higher education institutions in Indonesia such as the State Islamic Institute 

(IAIN). There is a lack of empirical data that systematically measures 

students’ understanding of language assessment and critical language 

assessment literacy and analyzes the academic factors related to it. This 

situation highlights a clear research gap that needs to be addressed to enrich 

the literature on language assessment in local EFL contexts. 

Despite the increasing attention to language assessment literacy in 

English language education, students’ critical language assessment literacy 

remains a significant issue in many EFL higher education contexts. This issue 

is also supported by pre-research conducted by the researcher on March 18, 

2025, during the researcher’s sixth semester, through informal inquiry 

involving ten eighth-semester students of the English Education Department, 

as well as the researcher’s own learning experience. Many students experience 

various assessment practices without fully understanding their purposes, 

criteria, and implications for learning, which may lead to passive acceptance 

of assessment results and limited use of feedback for improvement. The 

findings from the pre-research indicated that most students lacked awareness 
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of the purposes of assessment, had limited understanding of assessment 

criteria, and tended to focus primarily on scores rather than using feedback to 

enhance their learning. This limited critical understanding may hinder 

students’ ability to evaluate the fairness and relevance of assessment practices 

and reduce their engagement and autonomy in the learning process. Therefore, 

investigating students’ level of critical language assessment literacy is 

essential to provide empirical evidence that can inform improvements in 

assessment practices within English language education.. 

From a scientific perspective, students’ limited understanding of 

assessment practices can be explained through the concept of critical language 

assessment literacy, which emphasizes learners’ ability to interpret assessment 

purposes, criteria, and feedback meaningfully. According to Tajeddin et al. 

(2022) and Vogt (2024), students who lack critical assessment literacy tend to 

experience difficulties in using feedback effectively, which may negatively 

affect their learning strategies, motivation, and overall language development. 

Furthermore, inadequate understanding of assessment may reduce students’ 

ability to engage in reflective learning and limit their autonomy in the learning 

process. Therefore, investigating students’ level of critical language 

assessment literacy is essential to provide empirical evidence that can support 

the improvement of assessment practices in English language education. 

A quantitative research approach is considered appropriate for 

investigating this issue because it allows researchers to measure students’ 
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level of understanding of language assessment and critical language 

assessment literacy objectively and systematically using validated 

instruments. This approach also enables the analysis of relationships between 

students’ understanding of assessment and academic variables such as 

semester level, assessment experience, or academic achievement (Cirocki et 

al., 2025). Consequently, the findings can be statistically analyzed and 

generalized to a broader population. 

Furthermore, quantitative research provides strong empirical evidence 

to support decision-making in curriculum development and instructional 

practices. The results can help identify weaknesses in students’ understanding 

of language assessment and critical language assessment literacy and serve as 

a basis for designing targeted interventions or training programs. This aligns 

with the view that improving assessment literacy is an integral part of 

enhancing the overall quality of English language education (Tajeddin et al., 

2022). 

In the context of the English Education Department at IAIN Kerinci, 

research on students’ understanding of language assessment and critical 

language assessment literacy is particularly important because students are 

prepared not only as users of English but also as future English teachers. 

Developing students’ understanding and critical awareness of assessment 

from an early stage is expected to foster professional and reflective attitudes 

toward language assessment practices. However, to date, there is limited 
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empirical evidence describing the level of students’ understanding of language 

assessment and critical language assessment literacy in this institutional 

context.  

B. Identification of the Problem 

Based on the background of the study, several problems can be identified as 

follows: 

1. Students in the English Education Department experience various forms of 

language assessment during their studies; however, their level of 

understanding of the basic principles and purposes of language assessment 

has not been systematically measured. 

2. There is limited information regarding students’ level of critical language 

assessment literacy, particularly in terms of their ability to understand 

assessment purposes, interpret assessment results, and evaluate the fairness 

and relevance of assessment practices. 

3. Most previous studies on language assessment literacy have focused on 

teachers or pre-service teachers, resulting in a lack of empirical data 

concerning students’ understanding of language assessment and critical 

language assessment literacy. 

4. The relationship between students’ level of understanding of language 

assessment and critical language assessment literacy and their academic 

factors, such as semester level, assessment experience, or academic 

achievement, has not been sufficiently explored. 
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C. Limitation of the Problem 

This study is limited in several aspects as follows: 

1. This study is limited to students of the English Education Department at 

IAIN Kerinci who have studied language assessment-related courses; 

therefore, the findings reflect only the understanding of students who have 

prior exposure to assessment concepts. 

2. The research focuses solely on students’ level of critical language 

assessment literacy, particularly their understanding of assessment 

purposes, criteria, feedback, and fairness, without examining other 

influencing factors such as learning motivation or teaching strategies. 

3. This study employs a quantitative design using a self-report questionnaire; 

thus, the findings describe students’ perceived level of understanding of 

critical language assessment literacy and do not explore causal relationships 

or in-depth explanations. 

4. The findings are limited to the specific institutional context and 

characteristics of the research participants and may not be generalized to 

other departments, institutions, or different EFL educational contexts. 

 

 

D. Research Question 

Based on the identification of the research problems, the research questions of 

this study are formulated as follows: 
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1. What is the level of students’ perceived critical language assessment literacy 

among students of the English Education Department at IAIN Kerinci? 

2. Is there a difference in the students` level of critical language assessment 

literacy across different semesters? 

E. Purpose of the Research 

The purposes of this research are as follows: 

1. To determine the level of students’ perceived critical language assessment 

literacy among students of the English Education Department at IAIN 

Kerinci. 

2. To examine whether there is a significant difference in students’ level of 

critical language assessment literacy across different semesters. 

F. Significance of the Research 

a. Theoretical Significance 

This research is expected to provide several theoretical contributions 

as follows: 

1. This research contributes to the literature on language assessment 

literacy by providing empirical evidence on students’ level of critical 

language assessment literacy in an EFL higher education context. 

2. This study extends existing theories of language assessment literacy 

by emphasizing learners’ understanding and critical awareness of 

assessment practices, which have been less explored compared to 

teachers’ perspectives. 
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3. The findings of this research are expected to support future 

theoretical discussions on the role of critical language assessment 

literacy in English language learning at the tertiary level. 

b. Practical Significance 

The practical significance of this research can be described as follows: 

1. For lecturers, the findings of this research may provide insight into 

students’ level of understanding of language assessment and critical 

language assessment literacy, which can be used to improve 

assessment methods and feedback practices. 

2. For students, this research may increase awareness of the importance 

of understanding language assessment and encourage more 

reflective and active engagement with assessment processes. 

3. For the English Education Department at IAIN Kerinci, the results 

of this research may serve as a reference for curriculum evaluation 

and development, particularly in integrating assessment literacy into 

English language teaching and learning. 

4. For future researchers, this study may serve as a reference and 

empirical foundation for further research related to language 

assessment and critical language assessment literacy in similar 

educational contexts. 

G. Definition of Key Term 

To avoid misunderstanding, the following terms are defined as used in this 

research: 
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1. Critical Language Assessment Literacy 

Critical language assessment literacy refers to students’ perceived 

understanding and critical awareness of the purposes of language 

assessment, their ability to interpret assessment results and feedback, and 

their awareness of the fairness and relevance of assessment practices in 

English language learning. This concept emphasizes learners’ awareness 

and understanding of assessment rather than their ability to design 

assessment instruments (Tajeddin et al., 2022; Vogt, 2024). 

2. Language Assessment 

Language assessment refers to the process of evaluating students’ English 

language skills through various assessment activities, such as quizzes, 

assignments, tests, and examinations. It is conducted to measure learners’ 

language ability, monitor learning progress, and support instructional 

decision-making in English language education (Brown, 2004; Fulcher, 

2023). 

3. English Education Students 

English Education students are undergraduate students enrolled in the 

English Education Department at IAIN Kerinci who actively participate in 

English language learning and assessment activities as part of their 

academic program. 

4. Academic Factors 

Academic factors refer to selected academic characteristics of students, 

including semester level, experience in taking English language 
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assessments, and academic achievement. These factors are examined in this 

study to understand their relationship with students’ level of critical 

language assessment literacy (Pallant, 2020). 

5. Quantitative Comparative Research 

Quantitative comparative research refers to a research design used to 

examine differences between two or more groups based on certain variables 

by collecting numerical data and analyzing it using statistical techniques 

without manipulating the variables (Creswell, 2014). 
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CHAPTER II  

LITERATURE REVIEW 

A. Review of Related Theory 

1. Language Assessment 

Language assessment is a fundamental component of English 

language teaching and learning, particularly in the context of English 

as a Foreign Language (EFL). It refers to the systematic process of 

collecting information about learners’ language ability in order to 

make decisions related to learning progress, achievement, and 

instructional effectiveness. Assessment provides essential information 

for both teachers and students regarding the extent to which learning 

objectives have been achieved (Brown, 2004; Vogt, 2024). 

In English language education, assessment is used to evaluate 

students’ proficiency in various language skills, including listening, 

speaking, reading, and writing. According to Brown (2004), effective 

language assessment should be closely aligned with instructional goals 

and reflect authentic language use. This means that assessment tasks 

should measure students’ ability to use language meaningfully in real 

or realistic contexts, rathe 
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Language assessment can generally be classified into formative 

and summative assessment based on its purpose. Formative 

assessment is conducted during the learning process to monitor 

students’ progress and provide feedback that can support learning 

improvement. In contrast, summative assessment is administered at the 

end of a learning period to evaluate students’ overall achievement and 

determine final grades or learning outcomes (Harmer, 2021). Both 

types of assessment play important roles in English language learning 

and complement each other in providing comprehensive information 

about students’ performance. 

 

The quality of language assessment is closely related to several 

fundamental principles, including validity, reliability, fairness, and 

practicality. Validity refers to the extent to which an assessment 

measures what it is intended to measure, while reliability concerns the 

consistency of assessment results across different occasions or raters. 

Fairness emphasizes equal opportunities for all learners, and 

practicality relates to the feasibility of administering the assessment 

within specific contextual constraints (Fulcher, 2023). These 

principles are essential to ensure that assessment results are accurate, 

meaningful, and trustworthy. 
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In recent perspectives, language assessment is no longer viewed 

merely as a tool for evaluating learning outcomes, but also as an 

integral part of the learning process itself. Assessment for learning 

emphasizes the use of assessment results and feedback to support 

students’ language development. Through constructive feedback, 

students can identify their strengths and weaknesses and adjust their 

learning strategies accordingly (Vogt, 2024). This view highlights the 

importance of students’ understanding of assessment practices. 

 

In higher education, particularly in English Education 

programs, language assessment plays a significant role in shaping 

students’ academic development. Students are expected not only to 

complete assessments but also to understand assessment criteria, 

interpret feedback, and reflect on their performance. Therefore, 

knowledge of language assessment becomes increasingly important 

for students, especially those who are being prepared as future English 

teachers. This context supports the need to examine students’ 

understanding of language assessment as part of their academic 

experience. 

2. Critical Language Assessment 

Critical language assessment is an approach to language 

assessment that emphasizes critical awareness of how assessment 

practices influence teaching, learning, and learners. This perspective 



16 
 

16 
 

views assessment not as a neutral or purely technical activity, but as a 

social practice that may carry power relations, values, and 

assumptions. According to Fulcher (2023), critical approaches to 

language assessment encourage stakeholders to question why certain 

assessments are used, whose interests they serve, and how assessment 

results affect learners. 

From a critical perspective, language assessment should be 

examined in terms of fairness, transparency, and consequences for 

learners. Assessment outcomes may influence students’ academic 

opportunities, motivation, and self-confidence. Therefore, it is 

important to consider whether assessment practices provide equal 

opportunities for all learners and accurately represent their language 

abilities. Shohamy (2021) argues that critical language assessment 

aims to protect learners from unfair or biased assessment practices by 

promoting ethical and responsible assessment use. 

Critical language assessment also highlights the importance of 

learners’ voices in assessment processes. Traditionally, assessment 

decisions have been dominated by teachers and institutions, while 

learners are positioned as passive recipients of assessment results. In 

contrast, critical assessment perspectives encourage learners to 

understand assessment criteria, question assessment decisions when 

necessary, and actively engage with feedback. This involvement can 
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help learners develop a deeper understanding of how assessment 

affects their learning (Vogt, 2024). 

In higher education contexts, critical language assessment is 

particularly relevant because students are expected to develop 

independent and reflective learning skills. University students are 

required not only to complete assessments but also to evaluate their 

own performance and use feedback to improve future learning 

outcomes. Tajeddin et al. (2022) emphasize that critical engagement 

with assessment supports learners’ autonomy and promotes more 

meaningful learning experiences in language education. 

Furthermore, critical language assessment is closely related to 

the concept of justice and accountability in education. Assessments 

that lack transparency or fairness may disadvantage certain groups of 

learners. By applying a critical perspective, educators and learners can 

identify potential problems in assessment design and implementation, 

such as unclear criteria or inappropriate task difficulty. This awareness 

contributes to more ethical and responsible assessment practices 

(Fulcher, 2023). 

In the context of English Education programs, understanding 

critical language assessment is important for students who are 

preparing to become future English teachers. Early exposure to critical 

perspectives on assessment can help students develop professional 
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awareness and reflective attitudes toward assessment practices. 

Therefore, examining students’ understanding of critical language 

assessment is relevant not only for their current learning but also for 

their future roles as educators. 

3. Critical Language Assessment literacy  

Critical language assessment literacy refers to learners’ ability 

to understand, interpret, and critically evaluate language assessment 

practices and their consequences for learning. This concept develops 

from language assessment literacy by adding a critical dimension that 

emphasizes awareness, reflection, and ethical considerations in 

assessment. According to Tajeddin et al. (2022), critical language 

assessment literacy involves not only knowledge of assessment 

concepts, but also the ability to question assessment purposes, fairness, 

and the use of assessment results. 

In the context of language learning, critical language 

assessment literacy enables students to understand why certain 

assessment tasks are used and how assessment criteria are applied. 

Learners with adequate assessment literacy are more likely to interpret 

test results accurately and use feedback constructively. When a critical 

perspective is added, learners are encouraged to reflect on whether 

assessment practices truly represent their language abilities and 

support their learning goals (Vogt, 2024). 
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Critical language assessment literacy also emphasizes students’ 

active role in the assessment process. Rather than being passive 

recipients of scores, students are expected to engage with assessment 

criteria, analyze feedback, and monitor their own learning progress. 

This engagement supports learner autonomy and helps students take 

responsibility for their learning outcomes. Fulcher (2023) suggests that 

such critical engagement with assessment can improve learners’ 

motivation and confidence in language learning. 

From an educational perspective, critical language assessment 

literacy is closely related to fairness and transparency in assessment. 

Students who understand assessment principles are better able to 

recognize fair assessment practices and identify potential problems, 

such as unclear scoring criteria or inconsistent grading. This awareness 

is important in higher education, where assessment results often have 

significant academic consequences (Shohamy, 2021). 

Several recent studies highlight the importance of developing 

critical language assessment literacy among EFL learners. Research 

indicates that students with higher levels of assessment literacy tend to 

benefit more from feedback and demonstrate stronger metacognitive 

awareness in language learning (Nurisma & Dewi, 2025). These 

findings suggest that assessment literacy is not only a technical skill 

but also a key factor in effective learning. 
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In English Education programs, critical language assessment 

literacy is particularly relevant because students are being prepared as 

future English teachers. Understanding assessment from a critical 

perspective can help students develop professional attitudes toward 

assessment practices and prepare them to design and implement fair 

assessments in their future teaching careers. Therefore, examining 

students’ critical language assessment literacy is essential for 

understanding both their current learning experiences and their future 

professional development. 

In order to operationalize critical language assessment literacy 

in the context of this study, the concept is divided into several 

measurable aspects based on relevant theories and adapted to the 

research instrument. These aspects represent key dimensions of 

students’ understanding and critical awareness of language assessment 

practices. 

The first aspect is understanding of assessment purposes, which 

refers to students’ knowledge of why language assessment is 

conducted and how it is used to measure learning progress and 

achievement. The indicators of this aspect include students’ 

understanding of the function of quizzes, assignments, and 

examinations, as well as their awareness of formative and summative 

assessment. 
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The second aspect is understanding of assessment criteria, 

which relates to students’ awareness of how their performance is 

evaluated. This includes their understanding of scoring rubrics, 

expectations of lecturers, and how assessment criteria guide their 

learning. Indicators of this aspect involve students’ ability to recognize 

evaluation standards and use them to improve their performance. 

The third aspect is understanding of feedback and learning 

improvement, which refers to students’ ability to interpret feedback 

provided by lecturers and use it to enhance their learning. The 

indicators include students’ ability to identify their strengths and 

weaknesses based on feedback, reflect on their performance, and apply 

feedback to future learning. 

The fourth aspect is critical awareness of assessment fairness, 

which emphasizes students’ understanding of fairness, transparency, 

and ethical considerations in language assessment. The indicators 

include students’ awareness of equal opportunities in assessment, 

clarity of scoring criteria, and the importance of fair assessment 

practices. 

These aspects are used as the basis for developing the 

questionnaire items in this study. Each aspect is represented by several 

statements in the instrument to measure students’ perceived 

understanding and critical awareness of critical language assessment 
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literacy. In addition, several negatively worded items are included in 

the questionnaire to reduce response bias and to ensure the consistency 

of participants’ responses. These items are designed to measure the 

same constructs from a different perspective and are reverse-coded 

during data analysis. 

B. Review of Related Findings  

Several previous studies have investigated language assessment 

literacy and critical perspectives on assessment in English language education. 

These studies provide important empirical evidence that supports the 

relevance of the present research. Tajeddin, Khatib, and Mahdavi (2022) 

examined critical language assessment literacy among EFL teachers and found 

that assessment literacy involves not only technical knowledge but also critical 

awareness of assessment purposes, fairness, and consequences. Their findings 

highlight the importance of developing critical perspectives on assessment, 

which are also relevant for language learners. 

A study conducted by Vogt (2024) emphasized that language 

assessment literacy plays a significant role in supporting meaningful learning 

experiences. The study found that individuals with higher levels of assessment 

literacy were better able to interpret assessment results and use feedback 

effectively. Although the study mainly focused on educators, it suggested that 

learners’ understanding of assessment should also be examined, as learners 

are directly affected by assessment practices in the classroom. 
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In the Indonesian EFL context, Sulistio (2023) investigated language 

assessment literacy among pre-service English teachers and reported that 

many participants had limited understanding of assessment principles such as 

validity and reliability. The study indicated that assessment literacy 

development is still a challenge in higher education. These findings imply that 

students in English Education programs may also experience similar 

difficulties in understanding assessment practices. 

Cirocki et al. (2025) conducted a quantitative study on assessment 

literacy among Indonesian pre-service English teachers and found a 

significant relationship between assessment literacy and academic experience. 

The study revealed that participants with more exposure to assessment 

practices demonstrated higher levels of assessment literacy. This finding 

supports the assumption that academic factors may be related to individuals’ 

level of assessment literacy, which is relevant to the correlational focus of the 

present study. 

Research focusing on learners’ perspectives was conducted by 

Nurisma and Dewi (2025), who examined language assessment literacy in 

online EFL reading classes. Their findings showed that students with higher 

assessment literacy were more capable of understanding assessment criteria 

and using feedback to improve their learning performance. This study 

provides empirical support for examining assessment literacy at the student 

level rather than focusing solely on teachers. 
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Another relevant study by Shohamy (2021) emphasized the critical 

dimension of language assessment by highlighting how assessment practices 

can influence learners’ opportunities and learning experiences. The study 

argued that critical awareness of assessment is essential to ensure fairness and 

transparency. This perspective reinforces the importance of investigating 

students’ critical language assessment literacy as a means of promoting more 

ethical and effective assessment practices in English language education. 

Overall, previous studies indicate that language assessment literacy and 

its critical dimension play an important role in English language education. 

However, most existing research has focused on teachers or pre-service 

teachers, with limited attention given to students as language learners. 

Moreover, studies examining the relationship between students’ critical 

language assessment literacy and academic factors remain limited, particularly 

in the context of Islamic higher education institutions. Therefore, the present 

study seeks to fill this gap by quantitatively examining critical language 

assessment literacy among English Education students at IAIN Kerinci. 

C. Conceptual Framework 

This study is based on the assumption that students’ understanding and 

critical awareness of language assessment play an important role in their 

academic experience in English language learning. Critical language 

assessment literacy is viewed as an essential competence that enables students 

to understand assessment purposes, interpret assessment results, and reflect on 
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the fairness and relevance of assessment practices. In this study, critical 

language assessment literacy is positioned as the main variable that may be 

related to students’ academic factors. 

Critical language assessment literacy is influenced by students’ 

exposure to assessment practices and their academic experience in higher 

education. Students who have progressed to higher semesters are expected to 

have more experience with various forms of language assessment, such as 

quizzes, assignments, mid-term tests, and final examinations. This increased 

exposure may contribute to a better understanding of assessment criteria and 

feedback, which in turn may enhance students’ critical language assessment 

literacy. 

In addition, students’ experience in taking English language 

assessments is assumed to be related to their ability to critically engage with 

assessment processes. Frequent interaction with assessment tasks and 

feedback may help students develop greater awareness of how assessment 

works and how it affects their learning. Therefore, assessment experience is 

considered an important academic factor that may be associated with students’ 

critical language assessment literacy. 

Academic achievement is also considered an important factor in this 

study. Students with higher academic achievement may demonstrate better 

understanding of assessment requirements and more effective use of feedback. 

Conversely, students’ level of critical language assessment literacy may 
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influence how well they perform academically, as they are more capable of 

understanding expectations and improving their learning strategies based on 

assessment results. 

Based on this framework, the present study examines the differences 

in critical language assessment literacy across different semester levels, 

including semester level, assessment experience, and academic achievement. 

The differences among groups are examined using a quantitative comparative 

approach to determine whether significant associations exist without implying 

causal relationships. 
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CHAPTER III  

RESEARCH METHODOLOGY 

A. Design of the Research 

This research employed a descriptive analytical design with a 

quantitative approach. In addition, this study also employed a comparative 

approach to examine differences in students’ critical language assessment 

literacy across different semester levels. A descriptive research design aims to 

describe and interpret phenomena as they naturally occur without 

manipulating variables (Creswell, 2014). In this study, the design was used to 

describe students’ level of understanding of critical language assessment 

literacy within the context of English language learning. 

A quantitative descriptive approach was chosen because this study 

focuses on measuring students’ level of understanding using numerical data 

collected through a questionnaire. Descriptive analysis allowed the researcher 

to systematically analyze the data obtained from participants and present the 

findings in an organized and meaningful way. Through this approach, patterns 

and tendencies related to students’ critical language assessment literacy could 

be identified based on the data collected (Pallant, 2020). This design was 

considered appropriate for examining educational phenomena using 

measurable data. 

Furthermore, a quantitative approach enabled the researcher to 

generalize findings within the research context and to support conclusions 
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with statistical evidence (Creswell, 2014). The data collected in this study 

were analyzed using descriptive and inferential statistics to provide a clear 

picture of students’ critical language assessment literacy. Therefore, the 

descriptive analytical design with a quantitative approach is suitable for 

achieving the objectives of this study.. 

B. Population and Sample  

1. Population  

The population of this study consisted of undergraduate students of 

the English Education Department at IAIN Kerinci who are actively 

involved in English language learning and assessment activities. The 

population included students from different semester levels who have 

experienced various forms of language assessment, such as quizzes, 

assignments, mid-term tests, final examinations, and classroom-based 

assessments. 

This population is considered relevant because English Education 

students are regularly exposed to language assessment practices throughout 

their academic studies. As students who are being prepared as future English 

teachers, they were expected not only to participate in assessments but also 

to understand the purposes, criteria, and feedback related to language 

assessment. Therefore, this population is appropriate for investigating 

students’ level of understanding of language assessment and critical 
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language assessment literacy in a higher education EFL context (Creswell, 

2014; Cohen et al., 2018). 

A table was provided to illustrate the participant profile as follows.  

Table 1. Distribution of Students in the English Education 

Department at IAIN Kerinci 

No  Semester  Male  Female  Total  

1 Sixth Semester  4  15 19 

2  Eighth Semester  8  11  19 

TOTAL  12 27 38 

Source from Head of the English Language Education Department Of IAIN Kerinci  

2. Sample  

The sample of this study was selected using the total sampling 

technique. Total sampling is a sampling technique in which all members of 

the population are included as the research sample. According to Sugiyono 

(2017), total sampling is appropriate when the population size is relatively 

small and accessible, allowing the researcher to obtain comprehensive and 

representative data. 

In this study, total sampling was applied because all students of the 

English Education Department at IAIN Kerinci who meet the research 
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criteria were included in the study. These students have experienced various 

forms of language assessment during their academic studies and have been 

exposed to assessment-related concepts, making them relevant participants 

for this research. 

Therefore, the total number of participants in this study is 38 

students, consisting of all students from the sixth and eighth semesters. By 

including all members of the population, this study aimed to provide a 

complete and accurate representation of students’ perceived critical 

language assessment literacy within the research context. . 

C. Instrument of the Research 

The instrument used in this research was a questionnaire. A 

questionnaire is a research instrument consisting of a series of written 

questions designed to collect data from participants in a systematic manner. 

According to Creswell (2014), questionnaires are commonly used in 

educational research to gather information about participants’ perceptions, 

attitudes, and understanding related to a particular phenomenon. In this study, 

the questionnaire was used to obtain data on students’ level of understanding 

of language assessment and critical language assessment literacy. 

The questionnaire was selected as the main research instrument 

because it allowed data to be collected efficiently from a group of participants 

and provides a structured way to describe participants’ responses. According 

to Creswell (2014), questionnaires are commonly used in educational 
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research to gather information about participants’ perceptions, attitudes, and 

understanding related to a particular phenomenon. In this study, the 

instrument is used to measure students’ level of critical language assessment 

literacy. 

The questionnaire items were developed based on relevant theories of 

language assessment and critical language assessment literacy. The 

statements focused on students’ understanding of assessment purposes, 

assessment criteria, feedback, and fairness, which are considered key 

components of critical language assessment literacy (Tajeddin, Khatib, & 

Mahdavi, 2022; Vogt, 2024; Fulcher, 2023). In this study, students’ 

awareness was operationalized as their level of understanding and critical 

awareness of these assessment aspects. Therefore, the data collected in this 

study represent students’ perceived level of understanding and awareness, 

rather than their actual ability, as measured through self-reported 

questionnaire responses. Each item in the questionnaire represented specific 

components of critical language assessment literacy, allowing the researcher 

to quantify students’ level of awareness based on their responses. The 

operationalization of critical language assessment literacy, including its 

aspects, indicators, and corresponding questionnaire items, is presented in the 

following table. 

Table 2. Aspects, Indicators, and Items of Critical Language 

Assessment Literacy 

Aspects  Indicators Items 
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Understanding of 

Assessment 

Purposes 

Understanding the purpose of 

language assessment 

Item 1: I understand the 

purpose of language 

assessments used in my 

English courses. 

Understanding how assessment 

measures language ability 

Item 2: I understand 

how quizzes, 

assignments, and 

exams measure my 

English ability. 

Awareness of assessment for 

learning progress 

Item 3: I know that 

assessment can help 

teachers evaluate 

students’ learning 

progress. 

Understanding types of 

assessment (formative & 

summative) 

Item 4: I understand the 

difference between 

formative assessment 

and summative 

assessment. 

Lack of understanding of 

assessment purpose (Negative) 

Item 5: I do not 

understand why 

language assessments 

are given in my English 

courses. 

Understanding of 

Assessment 

Criteria 

Understanding of Assessment 

Criteria 

Item 1: I usually 

understand the scoring 

criteria used by 

lecturers in 

assessments. 

Understanding lecturers’ 

expectations 

Item 2: I know what 

lecturers expect from 

my answers in 

language tests. 

Understanding evaluation of 

performance 

Item 3: I understand 

how my performance is 

evaluated in English 

assignments. 

Using criteria to improve 

learning 

Item 4: Assessment 

criteria help me 

improve my English 

learning. 

Confusion about assessment 

criteria (Negative) 

Item 5: I am often 

confused about how 

lecturers assess my 

performance in English 

tests. 
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A four-point Likert scale is used, ranging from strongly disagree to 

strongly agree, without a neutral option. This scale is chosen to encourage 

respondents to express clear opinions. The Likert scale allows respondents to 

Understanding of 

Feedback and 

Learning 

Improvement 

Understanding feedback for 

identifying weaknesses 

Item 1: Feedback from 

lecturers helps me 

understand my 

weaknesses in English. 

Using feedback for 

improvement 

Item 2: I use 

assessment feedback to 

improve my future 

learning. 

Reflecting on assessment 

results 

Item 3: I reflect on my 

test results to improve 

my English skills. 

Lack of use of feedback 

(Negative) 

Item 4: I rarely use 

feedback from 

lecturers to improve 

my English learning. 

Critical Awareness 

of Assessment 

Fairness 

Awareness of fair 

representation in assessment 

Item 1: Language 

assessments should 

fairly represent 

students’ English 

abilities. 

Awareness of transparency in 

assessment criteria 

Item 2: Assessment 

criteria should be clear 

and transparent for 

students. 

Understanding scoring 

transparency 

Item 3: Students should 

understand how their 

scores are determined. 

Awareness of importance of 

fair assessment 

Item 4: Fair assessment 

practices are important 

in English learning. 

Perception of unfair 

assessment (Negative) 

Item 5: Language 

assessments are often 

unfair to students. 

Lack of awareness of score 

transparency (Negative) 

Item 6: I do not think it 

is important for 

students to understand 

how their scores are 

determined. 



34 
 

34 
 

indicate the degree of their agreement with each statement and is widely used 

in educational research to measure understanding and perceptions (Creswell, 

2014). Before the questionnaire was administered, the instrument is reviewed 

to ensure clarity, relevance, and consistency with the research objectives. This 

review process is conducted to improve the quality of the instrument and 

minimize potential misunderstanding among participants. According to 

Cohen et al. (2018), reviewing and refining research instruments is an 

important step to enhance the credibility and validity of the data to be 

collected. 

D. Validity and Reliability 

1. Validity 

Validity refers to the extent to which a research instrument 

measures what it is intended to measure. According to Cohen, 

Manion, and Morrison (2018), validity is concerned with the 

accuracy and appropriateness of the interpretation of research data. 

In this study, validity was used to determine whether the 

questionnaire items appropriately measured students’ perceived 

Critical Language Assessment Literacy. 

To examine the validity of the instrument, item validity 

testing was conducted using Pearson Product Moment Correlation 

through Jamovi statistical software. The validity test was carried out 

by correlating each questionnaire item with the total score of the 



35 
 

 
 

instrument. An item was considered valid if the correlation 

coefficient (r-value) was higher than the critical value of r-table or 

if the significance value was lower than 0.05. 

Before conducting the final data collection, the questionnaire 

was tested and analyzed to ensure that each item appropriately 

represented the aspects of Critical Language Assessment Literacy, 

including assessment purposes, assessment criteria, feedback and 

learning improvement, and assessment fairness. 

The result of the validity test showed that the questionnaire 

items were generally valid and appropriate to be used as the research 

instrument. Items with low correlation values were revised and 

adjusted before the questionnaire was distributed to participants. 

Therefore, the final questionnaire used in this study was considered 

valid for measuring students’ perceived Critical Language 

Assessment Literacy. 

Table 3. Results of the Critical Language Assessment 

Literacy Questionnaire Validity Test 

Item Reliability Statistics 

  correlation R Table 

item 1 0,620 0,320 

item 2 0,856 0,320 

item 3 0,763 0,320 

item 4 0,630 0,320 
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Item Reliability Statistics 

  correlation R Table 

item 5 0,504 0,320 

item 6 0,723 0,320 

item 7 0,682 0,320 

item 8 0,752 0,320 

item 9 0,613 0,320 

item 10 0,380 0,320 

item 11 0,674 0,320 

item 12 0,905 0,320 

item 13 0,404 0,320 

item 14 0,524 0,320 

item 15 0,633 0,320 

item 16 0,649 0,320 

item 17 0,484 0,320 

item 18 0,709 0,320 

item 19 0,421 0,320 

item 20 0,485 0,320 

Based on the validity test results presented in the table above, 

all 20 questionnaire items obtained correlation coefficients higher 

than the R-table value of 0.320. The correlation coefficients ranged 

from 0.380 to 0.905, which indicates that every item met the validity 

criterion (r-value > R-table). Therefore, all questionnaire items were 

considered valid and could be used to measure students’ perceived 

Critical Language Assessment Literacy. These results indicate that 

each item had an adequate relationship with the total score and 

appropriately represented the construct measured in this study. 
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2. Reliability 

Reliability refers to the consistency and stability of a 

research instrument in measuring a particular construct. According 

to Creswell (2014), a reliable instrument produces consistent results 

when administered under similar conditions. In this study, reliability 

testing was conducted to determine the internal consistency of the 

questionnaire items used to measure students’ perceived Critical 

Language Assessment Literacy. 

The reliability of the questionnaire was analyzed using 

Cronbach’s Alpha through Jamovi statistical software. Cronbach’s 

Alpha is commonly used to measure the internal consistency of 

Likert-scale questionnaires. According to Pallant (2020), a 

Cronbach’s Alpha coefficient of 0.70 or higher indicates acceptable 

reliability. 

The reliability test result showed that the questionnaire 

obtained a satisfactory Cronbach’s Alpha coefficient, indicating that 

the instrument had good internal consistency and reliability. 

Therefore, the questionnaire was considered reliable and suitable for 

collecting data related to students’ perceived Critical Language 

Assessment Literacy. 

Table 4. Reliability Statistics of the Critical Language 

Assessment Literacy Questionnaire 
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Reliability Analysis 

Scale Reliability Statistics 

  Cronbach's α 

scale 0.902 

 

Item Reliability Statistics 

 If item dropped 

  Item-rest correlation Cronbach's α 

item 1 0.573 0.896 

item 2 0.839 0.892 

item 3 0.738 0.894 

item 4 0.570 0.896 

item 5 0.445 0.899 

item 6 0.666 0.893 

item 7 0.620 0.894 

item 8 0.705 0.892 

item 9 0.549 0.896 

item 10 0.325 0.901 

item 11 0.629 0.895 

item 12 0.892 0.889 

item 13 0.323 0.903 

item 14 0.439 0.901 

item 15 0.591 0.896 

item 16 0.616 0.896 

item 17 0.422 0.900 

item 18 0.679 0.895 

item 19 0.316 0.906 

item 20 0.393 0.903 
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Based on the reliability test results, all questionnaire items were 

declared valid because each item’s corrected item-total correlation (item-rest 

correlation) value was higher than the r-table value of 0.320. The item-rest 

correlation values ranged from 0.316 to 0.892, indicating that all items met 

the validity criteria. Therefore, all items in the research instrument were 

considered valid and suitable for data collection. In addition, the reliability 

test showed a Cronbach’s Alpha value of 0.902, which indicates that the 

instrument has very high reliability.  

E. Technique of Data Collection 

The data in this research were collected through a questionnaire. Data 

collection refers to the process of gathering information from research 

participants in order to answer the research questions and achieve the research 

objectives. According to Creswell (2014), data collection techniques should 

be appropriate to the research design and capable of providing relevant 

information related to the phenomenon being studied. 

In this study, the questionnaire was distributed to students of the 

English Education Department at IAIN Kerinci. The participants were asked 

to respond to each statement in the questionnaire based on their level of 

understanding and experience related to language assessment and critical 

language assessment literacy. The use of a questionnaire allows participants 

to complete the instrument independently, which may encourage more honest 

and reflective responses (Cohen et al., 2018). 
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The questionnaire was administered in one session during the data 

collection period. Before completing the questionnaire, participants are 

provided with a brief explanation of the purpose of the research and clear 

instructions on how to respond to the questionnaire items. This step is 

intended to ensure that participants understand the research procedure and the 

meaning of each statement. 

The data collection process was conducted in an orderly and ethical 

manner. Participation in this study is voluntary, and participants were 

informed that their responses will be used solely for research purposes. The 

confidentiality of participants’ identities was maintained to protect their 

privacy. Ethical considerations are emphasized to ensure that participants feel 

comfortable and secure when providing data (Creswell, 2014). 

After all questionnaires are collected, the data are checked to ensure 

completeness and consistency. The collected responses are then prepared for 

analysis using descriptive and inferential statistical techniques. This process 

ensures that the data accurately represent students’ responses and are suitable 

for further statistical analysis. 

F. Technique of Data Analysis 

The data obtained from the questionnaire were analyzed using 

descriptive and inferential statistical analysis through Microsoft Excel and 

Jamovi statistical software. Data analysis is an important process in 

quantitative research because it allows the researcher to organize, interpret, 
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and draw conclusions from numerical data collected from participants. 

According to Creswell (2014), statistical analysis helps researchers identify 

patterns, relationships, and differences within research data. 

1. Descriptive Statistics 

            Descriptive statistics refers to a statistical technique used to 

describe, summarize, and present data in an organized manner. According 

to Creswell (2012), descriptive statistics are used to analyze data by 

describing the characteristics of a sample through numerical calculations 

such as mean, median, mode, standard deviation, frequency, and percentage. 

Similarly, Vogt and Johnson (2015) stated that descriptive statistics help 

researchers understand the distribution and tendencies of data obtained from 

research participants. 

In this study, descriptive statistics were used to describe the level of 

students’ perceived Critical Language Assessment Literacy among English 

Education Department students. The descriptive statistical analysis enabled 

the researcher to summarize and interpret the collected data clearly and 

systematically. 

This study employed mean, standard deviation, and percentage in 

analyzing the data. Mean was used to determine the average score of 

students’ perceived Critical Language Assessment Literacy. Standard 

deviation was used to identify the spread and variability of students’ 

responses from the average score. Meanwhile, percentage was used to 
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determine the proportion of students within each category level of Critical 

Language Assessment Literacy. This analysis aims to describe the level of 

students’ perceptions rather than to examine the effects, relationships, or 

differences among variables. The data can be analyzed at three levels: the 

overall CLAL score, the score of each Aspect, and the score of each 

questionnaire item. 

Furthermore, the categories of students' perceived Critical Language 

Assessment Literacy were determined by dividing the mean score range into 

four categories using the following formula: 

Interval Width =
Maximum Mean Score − Minimum Mean Score

Number of Categories
 

(Başöz & Erten, 2018). 

Since the questionnaire used a four-point Likert scale, the minimum 

mean score was 1.00 and the maximum mean score was 4.00. The interval 

width was calculated as follows: 

4.00 − 1.00

4
= 0.75 

Based on this calculation, the categories of students' perceived 

Critical Language Assessment Literacy are presented in Table 3. 

Table 5. Categories of Critical Language Assessment Literacy 

Level 
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Mean Score Interval Category 

1.00 – 1.75 Very Low 

1.76 – 2.51 Low 

2.52 – 3.27 High 

3.28 – 4.00 Very High 

2. Inferential Statistics 

            Inferential statistics refers to statistical techniques used to make 

interpretations, conclusions, and generalizations from sample data to a 

broader population. According to Creswell (2012), inferential statistics 

enable researchers to test hypotheses and determine whether relationships 

or differences found in a sample are statistically significant. Similarly, Field 

(2009) stated that inferential statistics are used to infer patterns and 

conclusions from research data through statistical testing procedures. 

In this study, inferential statistics were used to determine whether 

there was a significant difference in students’ perceived Critical Language 

Assessment Literacy between sixth-semester and eighth-semester students 

of the English Education Department. The inferential statistical analysis 

helped the researcher examine whether the differences between groups 

occurred significantly or merely by chance. 

Before conducting the main inferential statistical test, prerequisite 

tests were conducted first, including normality and homogeneity tests. 

These tests were necessary to determine the appropriate statistical test to be 

used in analyzing the data. 
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The normality test was conducted to determine whether the data 

were normally distributed. According to Pallant (2020), normal distribution 

is an important assumption in parametric statistical analysis. In this study, 

the Shapiro–Wilk test was used to analyze the normality of the data through 

Jamovi statistical software. The data were considered normally distributed 

if the significance value (Sig.) was greater than 0.05. 

Furthermore, the homogeneity test was conducted to determine 

whether the variances of the two groups were homogeneous or equal. 

Homogeneity of variance is another important assumption for conducting 

parametric tests such as the Independent Samples t-test. In this study, 

Levene’s Test was used to analyze the homogeneity of variance. The data 

were considered homogeneous if the significance value (Sig.) was greater 

than 0.05. 

After fulfilling the prerequisite tests, the Independent Samples t-test 

was used when the data were normally distributed and the variances 

between groups were homogeneous. The Independent Samples t-test was 

employed to determine whether there was a statistically significant 

difference between the mean scores of sixth-semester and eighth-semester 

students regarding their perceived Critical Language Assessment Literacy. 

However, if the data did not meet the assumptions of normality or 

homogeneity, the Mann–Whitney U Test was used as a non-parametric 

alternative test. According to Field (2009), the Mann–Whitney U Test is 
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appropriate for comparing two independent groups when the data are not 

normally distributed. Therefore, the use of these statistical procedures 

enabled the researcher to analyze the research data appropriately and 

accurately. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 

1. Findings 

This chapter presents the findings of the research related to students’ 

perceived Critical Language Assessment Literacy (CLAL) among students 

of the English Education Department at IAIN Kerinci. The findings are 

organized based on the research questions of this study. The data were 

analyzed using descriptive and inferential statistics through jamovi 

statistical software. 

The findings include: 

1. The level of students’ perceived Critical Language Assessment 

Literacy.  

2. The difference in students’ Critical Language Assessment Literacy 

across different semesters.  

1. The Level of Students’ Perceived Critical Language Assessment 

Literacy 

Critical Language Assessment Literacy (CLAL) refers to students’ 

understanding, awareness, and critical perspectives toward language 

assessment practices, including assessment purposes, assessment fairness, 

assessment criteria, and the use of feedback in learning. In this study, 
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students’ perceived Critical Language Assessment Literacy was analyzed 

using descriptive statistics involving mean and standard deviation. 

Mean refers to the average score obtained from students’ responses 

to the questionnaire items, while standard deviation indicates the variability 

or spread of students’ responses from the average score. The mean score 

represents the average level of students’ perceived Critical Language 

Assessment Literacy, while the standard deviation indicates the variability 

of students’ responses.  

a) Overall CLAL Analysis 

To answer the first research question regarding the level of students' 

perceived Critical Language Assessment Literacy (CLAL), the overall 

CLAL score was calculated by averaging all questionnaire items after 

reverse-coding the negatively worded statements. The questionnaire 

consisted of 20 items measured using a four-point Likert scale ranging from 

1 (Strongly Disagree) to 4 (Strongly Agree). Therefore, a higher mean score 

indicates a higher level of perceived Critical Language Assessment 

Literacy. 
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Table 6. Overall Descriptive Statistics of Students’ Perceived 

Critical Language Assessment Literacy 

Descriptives 

  Mean CLAL semester 

N 38 38 

Missing 1 1 

Mean 3.35 7.00 

Median 3.35 7.00 

Standard deviation 0.420 1.01 

Minimum 2.65 6 

Maximum 4.00 8 

Skewness -0.00720 0.00 

Std. error skewness 0.383 0.383 

Kurtosis -1.51 -2.11 

Std. error kurtosis 0.750 0.750 

Shapiro-Wilk W 0.915 0.637 

Shapiro-Wilk p .007 <.001 

The results showed that the overall mean score of students’ 

perceived Critical Language Assessment Literacy was 3.35, with a standard 

deviation of 0.420. The mean score represents the average level of students’ 

perceptions regarding their understanding of assessment purposes, 

assessment criteria, feedback utilization, and assessment fairness. 

The relatively low standard deviation indicates that students’ 

responses were fairly consistent and did not vary substantially among 

participants. This suggests that most students shared similar perceptions 

regarding their Critical Language Assessment Literacy. 
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Based on the categorization criteria used in this study, a mean score 

of 3.35 falls within the high category. This finding indicates that students 

generally possess a high level of Critical Language Assessment Literacy. In 

other words, most students demonstrated a good understanding of the 

purposes of language assessment, assessment criteria, the role of feedback 

in learning improvement, and the importance of fairness in assessment 

practices. 

Overall, the findings suggest that students of the English Education 

Department at IAIN Kerinci have developed a relatively strong awareness 

and understanding of language assessment practices. This result implies that 

students are not merely passive recipients of assessment outcomes but are 

also capable of understanding and reflecting on assessment processes that 

support their learning development. 

b) Aspects-Level Analysis 

(1) Assessment Purpose  

Assessment Purpose refers to students’ understanding of the 

objectives and functions of language assessment in the learning 

process. This dimension measures students’ awareness of the role of 

assessment in evaluating learning achievement, monitoring learning 

progress, and supporting learning improvement. 
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The descriptive statistical analysis showed that the 

Assessment Purpose dimension obtained a mean score of 3.36 with 

a standard deviation of 0.443. The mean score indicates that students 

generally demonstrated positive perceptions regarding the purposes 

of language assessment. Meanwhile, the relatively low standard 

deviation suggests that students’ responses were relatively consistent 

and did not vary greatly among participants. 

Table 7. Descriptive Statistics of Assessment Purpose 

Descriptives 

  Assessment Purpose  

N 38 

Missing 1 

Mean 3.36 

Standard deviation 0.443 

Minimum 2.60 

Maximum 4.00 

Based on the categorization criteria used in this study, the 

mean score of 3.36 falls into the High category. This finding 

indicates that students generally possess a strong understanding of 

why language assessments are conducted and how assessment 

activities contribute to their learning process. 

The result suggests that most students understand that 

language assessments are not merely tools for assigning grades but 

also serve important functions in measuring language ability, 

monitoring learning progress, and supporting academic 
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development. Students also appear to be aware of the distinction 

between formative and summative assessment and recognize the 

role of assessment in improving learning outcomes. 

At this stage, the Assessment Purpose dimension obtained a 

mean score of 3.36. Its relative position among the four CLAL 

dimensions will be determined after all dimensions have been 

analyzed and ranked. Likewise, the identification of the highest and 

lowest dimensions will be conducted after comparing the mean 

scores of all CLAL dimensions. 

(2) Assessment Criteria 

Assessment Criteria refers to students’ understanding and 

awareness of the standards, scoring procedures, and transparency of 

language assessment. This dimension examines whether students 

understand how assessment criteria are applied and how their 

performance is evaluated in English language learning. 

The descriptive statistical analysis showed that the 

Assessment Criteria dimension obtained a mean score of 3.38 with 

a standard deviation of 0.554. The mean score indicates that students 

generally demonstrated positive perceptions regarding assessment 

criteria used by lecturers. Meanwhile, the standard deviation 

suggests that although students’ responses were generally consistent, 

there was slightly more variation compared to the Assessment 

Purpose dimension. 
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Table 8. Descriptive Statistics of Assessment Criteria 

Descriptives 

  Assessment Criteria  

N 38 

Missing 1 

Mean 3.38 

Standard deviation 0.554 

Minimum 2.20 

Maximum 4.00 

Based on the categorization criteria used in this study, the 

mean score of 3.38 falls into the High category. This finding 

indicates that students generally possess a strong understanding of 

assessment criteria and are aware of how their performance is 

assessed in English courses. 

The result suggests that most students understand the scoring 

criteria used by lecturers, recognize what is expected in language 

assessments, and are able to use assessment criteria as guidance for 

improving their learning performance. Furthermore, students 

appear to perceive assessment procedures as relatively transparent 

and understandable. 

When compared to the Assessment Purpose dimension, 

Assessment Criteria obtained a slightly higher mean score (3.38 > 

3.36). Therefore, at the current stage of analysis, Assessment 

Criteria is temporarily ranked above Assessment Purpose. 

However, the final ranking of all dimensions and the identification 
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of the highest and lowest dimensions will be determined after the 

remaining CLAL dimensions have been analyzed. 

(3) Feedback and Learning Improvement 

Feedback and Learning Improvement refers to students’ 

understanding of the role of feedback in the learning process and 

their ability to use assessment feedback to improve future learning 

outcomes. This dimension examines whether students are able to 

identify their strengths and weaknesses through feedback, reflect on 

assessment results, and apply feedback to enhance their English 

language skills. 

The descriptive statistical analysis showed that the Feedback 

and Learning Improvement dimension obtained a mean score of 3.45 

with a standard deviation of 0.486. The mean score indicates that 

students generally demonstrated positive perceptions regarding the 

use of feedback for learning improvement. Meanwhile, the relatively 

low standard deviation suggests that students’ responses were fairly 

consistent across participants. 

 

 

Table 9. Descriptive Statistics of Feedback and Learning 

Improvement 



54 
 

54 
 

Descriptives 

  Feedback and Learning Improvement 
 

N 38 

Missing 1 

Mean 3.26 

Standard deviation 0.516 

Minimum 2.25 

Maximum 4.00 

Based on the categorization criteria used in this study, the 

mean score of 3.45 falls into the High category. This finding 

indicates that students generally possess a strong understanding of 

the importance of feedback and actively use assessment feedback 

to support their learning development. 

The result suggests that most students recognize feedback as 

a valuable source of information for identifying weaknesses, 

reflecting on their performance, and improving future learning 

outcomes. Students also appear to understand that feedback is not 

merely information about scores but an important tool for 

enhancing learning effectiveness and academic achievement. 

Compared with the previous dimensions, Feedback and 

Learning Improvement obtained the highest mean score (3.45), 

indicating that this dimension represents the strongest aspect of 

students’ perceived Critical Language Assessment Literacy. This 

finding suggests that students are particularly aware of the 
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importance of feedback and its contribution to learning 

improvement. 

(4) Assessment Fairness 

Assessment Fairness refers to students’ awareness and 

understanding of fairness, transparency, and ethical considerations 

in language assessment. This dimension examines whether students 

believe that assessment practices should provide equal opportunities 

for learners, apply clear scoring criteria, and accurately represent 

students’ language abilities. 

The descriptive statistical analysis showed that the 

Assessment Fairness dimension obtained a mean score of 3.23 with 

a standard deviation of 0.529. The mean score indicates that students 

generally demonstrated positive perceptions regarding fairness in 

language assessment. The standard deviation suggests that students’ 

responses were relatively consistent, although some variation 

existed among participants. 

 

 

 

 

 

Table 10. Descriptive Statistics of Assessment Fairness 
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Descriptives 

  Assessment Fairness 

N 38 

Missing 1 

Mean 3.37 

Standard deviation 0.421 

Minimum 2.50 

Maximum 4.00 

Based on the categorization criteria used in this study, the 

mean score of 3.23 falls into the High category. This finding 

indicates that students generally possess a good level of awareness 

regarding the importance of fairness and transparency in language 

assessment practices. 

The result suggests that most students believe that language 

assessments should fairly represent students’ abilities, that 

assessment criteria should be transparent, and that students should 

understand how their scores are determined. These findings indicate 

that students recognize fairness as an essential principle of effective 

language assessment. 

However, when compared with the other CLAL dimensions, 

Assessment Fairness obtained the lowest mean score. Although it 

remains in the high category, this finding suggests that students’ 

awareness of assessment fairness is relatively less developed than 

their understanding of assessment purposes, assessment criteria, and 

the use of feedback for learning improvement. 
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(5) Ranking of CLAL Aspects 

Table 11. Ranking of Critical Language Assessment 

Literacy Aspects 

No Aspect  Mean 

1 Feedback and Learning 

Improvement 

3.45 

2 Assessment Criteria 3.38 

3 Assessment Purpose 3.36 

4 Assessment Fairness 3.23 

The ranking analysis revealed that Feedback and Learning 

Improvement was the highest-scoring dimension, with a mean score 

of 3.45. This finding indicates that students demonstrated the 

strongest awareness regarding the role of feedback in supporting 

learning improvement and academic development. 

In contrast, Assessment Fairness was identified as the 

lowest-scoring dimension, with a mean score of 3.23. Although this 

score still falls within the high category, it suggests that students’ 

awareness of fairness, transparency, and ethical issues in assessment 

was relatively lower than their awareness of the other CLAL 

dimensions. 

Overall, the ranking results indicate that students’ perceived 

Critical Language Assessment Literacy was strongest in relation to 

feedback utilization and learning improvement, while awareness of 

assessment fairness represented the comparatively weakest aspect of 

their CLAL profile. Nevertheless, all four dimensions were 

categorized as high, suggesting that students generally possessed a 
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positive level of Critical Language Assessment Literacy across all 

measured aspects. 

c) Item-Level Analysis 

Item-level analysis was conducted to examine students’ responses to 

each questionnaire item individually. The analysis included the calculation 

of the mean and standard deviation for each item, ranking the items based 

on their mean scores, identifying the highest and lowest scoring items, and 

interpreting the findings within the context of Critical Language Assessment 

Literacy (CLAL). 

Table 12. Item-Level Descriptive Statistics of Critical Language 

Assessment Literacy 

Descriptives 

 N Missing Mean Median Standard 

deviation 
Minimum Maximum 

Item 1 
38 1 3.39 3.00 0.595 2.00 4.00 

Item 2 
38 1 3.53 4.00 0.506 3.00 4.00 

Item 3 
38 1 3.68 4.00 0.471 3.00 4.00 

Item 4 
38 1 3.29 3.00 0.768 2.00 4.00 

Item 5 
38 1 2.92 3.00 0.632 2.00 4.00 

Item 6 
38 1 3.24 3.50 0.883 1.00 4.00 

Item 7 
38 1 3.21 3.00 0.875 1.00 4.00 

Item 8 
38 1 3.34 4.00 0.815 2.00 4.00 

Item 9 
38 1 3.39 4.00 0.790 1.00 4.00 

Item 10 
38 1 3.71 4.00 0.515 2.00 4.00 

Item 11 
38 1 3.50 4.00 0.647 1.00 4.00 

Item 12 
38 1 3.47 3.50 0.557 2.00 4.00 
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Item 13 
38 1 3.32 3.50 0.775 2.00 4.00 

Item 14 
38 1 2.76 2.00 0.913 2.00 4.00 

Item 15 
38 1 3.53 4.00 0.557 2.00 4.00 

Item 16 
38 1 3.71 4.00 0.460 3.00 4.00 

Item 17 
38 1 3.58 4.00 0.642 2.00 4.00 

Item 18 
38 1 3.68 4.00 0.471 3.00 4.00 

Item 19 
38 1 2.84 3.00 1.00 1.00 4.00 

Item 20 
38 1 2.87 2.50 0.935 2.00 4.00 

 
       

 

(1) Highest-Scoring Items 

The analysis revealed that Item 10 and Item 16 obtained the highest 

mean scores (M = 3.71).  

 

Item 10 states: 

“I am often confused about how lecturers assess my performance in 

English tests.” 

 

and Item 16 states: 

“Assessment criteria should be clear and transparent for students.” 

 

The high score for Item 16 indicates that students strongly 

agree with the importance of transparency in assessment practices. 

This finding reflects students’ awareness that clear assessment 

criteria are essential for fair and effective language assessment. 



60 
 

60 
 

For Item 10, it is important to note that this is a negatively 

worded item. Therefore, after reverse coding, the result indicates 

that students generally do not feel confused about how lecturers 

assess their performance. This finding suggests that students possess 

a relatively good understanding of assessment criteria and scoring 

procedures. 

(2) Highest-Scoring Items 

The analysis also showed that Item 14 obtained the lowest mean 

score (M = 2.76, SD = 0.913), followed by Item 19 (M = 2.84) and 

Item 20 (M = 2.87). 

 

Item 14 states: 

“I rarely use feedback from lecturers to improve my English 

learning.” 

 

Since this item is negatively worded, the lower score suggests that 

some students may not consistently utilize feedback for learning 

improvement. Although students generally recognize the importance 

of feedback, the finding indicates that the practical use of feedback 

may still require further encouragement. 

 

Item 19 states: 

“Language assessments are often unfair to students.” 
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The relatively low mean score indicates that students 

generally tend to disagree with this statement, suggesting that they 

perceive assessment practices as reasonably fair. 

 

Item 20 states: 

“I do not think it is important for students to understand how their 

scores are determined.” 

 

The low mean score indicates that students generally believe 

that understanding scoring procedures is important, reflecting a 

positive awareness of assessment transparency. 

(3) Interpretation in the Context of CLAL 

Overall, the item-level analysis indicates that students 

demonstrated relatively high levels of Critical Language Assessment 

Literacy across most questionnaire items. The highest-scoring items 

were mainly related to assessment transparency, understanding of 

assessment criteria, and awareness of feedback, suggesting that 

students possess a strong understanding of these aspects. 

Meanwhile, the lowest-scoring items were primarily 

negatively worded statements concerning feedback utilization and 

assessment fairness. These findings suggest that although students 

generally demonstrate positive perceptions toward language 

assessment practices, there remains some variation in how actively 

they use feedback and how they perceive fairness in assessment. 
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Taken together, the results support the overall finding that 

students of the English Education Department at IAIN Kerinci 

possess a high level of perceived Critical Language Assessment 

Literacy, particularly in relation to understanding assessment 

criteria, assessment transparency, and the role of feedback in 

supporting learning improvement. 

 

2. The difference in students’ Critical Language Assessment Literacy 

across different semesters.  

To answer the second research question, inferential statistical 

analysis was conducted to determine whether there was a significant 

difference in students’ perceived Critical Language Assessment Literacy 

between sixth-semester and eighth-semester students. Before conducting 

the main inferential statistical test, prerequisite tests were conducted first, 

including normality and homogeneity tests. 

a) Normality Test 

The normality test was conducted to determine whether the research 

data were normally distributed. In this study, the Shapiro–Wilk test was used 

through Jamovi statistical software. The normality test was conducted using 

the Shapiro–Wilk test through Jamovi statistical software.  
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Table 13. Normality Test Results of Critical Language Assessment 

Literacy by Semester 

Descriptives 

 

            The table above shows that the significance value of sixth-semester 

students was 0.362, while the significance value of eighth-semester students 

was 0.689. Since both significance values were greater than 0.05, the data 

were considered normally distributed. Therefore, the assumption of 

normality was fulfilled. 

b) Homogeneity Test 

The homogeneity test was conducted to determine whether the 

variances between sixth-semester and eighth-semester students were 

homogeneous or equal. In this study, Levene’s Test was used through 

Jamovi statistical software. The homogeneity test was conducted using 

Levene’s Test through Jamovi statistical software.  

 

 

 

 

 

Descriptives 

  semester Mean CLAL 

Shapiro-Wilk W 6 0.948 

8 0.966 

Shapiro-Wilk p 6 .362 

8 .689 
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Table 14. Homogeneity of Variances Test Results 

Homogeneity of Variances Test (Levene's) 

  F df df2 p 

Mean CLAL 7.18e-5 1 36 .993 

Note. A low p-value suggests a violation of the assumption of equal variances 

The table above shows that the significance value of the 

homogeneity test was 0.993. Since the significance value was greater than 

0.05, the variances between sixth-semester and eighth-semester students 

were considered homogeneous. Therefore, the assumption of homogeneity 

was fulfilled. 

c) Independent Samples t-test 

Since the data were normally distributed and homogeneous, the 

Independent Samples t-test was conducted to determine whether there was 

a significant difference in students’ perceived Critical Language Assessment 

Literacy between sixth-semester and eighth-semester students. 

Table 15. Independent Samples t-Test Results of Students’ Critical 

Language Assessment Literacy 

Independent Samples T-Test 

    Statistic df p 

Mean CLAL Student's t -12.8 36.0 <.001 

Note. Hₐ μ6 ≠ μ8 

The table above shows that the significance value of the Independent 

Samples t-test was less than 0.001. Since the significance value was lower 

than 0.05, there was a statistically significant difference in students’ 
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perceived Critical Language Assessment Literacy between sixth-semester 

and eighth-semester students. 

The descriptive statistical result also showed that eighth-semester 

students obtained a higher mean score compared to sixth-semester students. 

Sixth-semester students obtained a mean score of 2.97, while eighth-

semester students obtained a mean score of 3.72. This finding indicates that 

eighth-semester students demonstrated a higher level of Critical Language 

Assessment Literacy than sixth-semester students. 

The descriptive statistical results showed that eighth-semester 

students obtained a higher mean score than sixth-semester students. Sixth-

semester students obtained a mean score of 2.97, while eighth-semester 

students obtained a mean score of 3.72. This finding indicates that eighth-

semester students demonstrated a higher level of Critical Language 

Assessment Literacy than sixth-semester students.  

Based on the Independent Samples t-test, the significance value was 

less than 0.001 (p < .001). Since the significance value was lower than 0.05, 

it can be concluded that there was a statistically significant difference in 

students’ perceived Critical Language Assessment Literacy between sixth-

semester and eighth-semester students. 
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2. Discussion 

1. The Level of Students’ Perceived Critical Language Assessment 

Literacy 

The finding of this study revealed that students’ perceived Critical 

Language Assessment Literacy was categorized into the high category, with 

an overall mean score of 3.35 and a standard deviation of 0.420. This finding 

indicates that students generally possessed positive awareness and 

understanding regarding language assessment practices, including 

assessment purposes, assessment criteria, feedback utilization, and 

assessment fairness. The relatively low standard deviation also indicates 

that students’ responses were fairly consistent among participants. 

Specifically, the findings showed that students demonstrated 

positive perceptions across all aspects of Critical Language Assessment 

Literacy. In the Assessment Purpose aspect, students showed awareness 

regarding the role of assessment in evaluating learning achievement and 

monitoring learning progress. In the Assessment Criteria aspect, students 

demonstrated understanding regarding transparency and clarity of scoring 

procedures. Meanwhile, in the Feedback and Learning Improvement aspect, 

students perceived feedback as beneficial for improving their English 

learning process. Furthermore, in the Assessment Fairness aspect, students 

generally believed that assessment practices should be conducted fairly and 

transparently. 
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This finding is consistent with several previous studies related to 

language assessment literacy. For example, Rahmawati (2023) found that 

university students generally demonstrated positive awareness regarding 

assessment fairness, feedback, and assessment purposes in English language 

learning. Similarly, research conducted by Putri and Wahyuni (2022) 

reported that students who actively experience various assessment activities 

tend to develop better understanding regarding assessment procedures and 

evaluation practices. In addition, Astuti (2021) explained that students’ 

involvement in classroom assessment activities contributes to the 

development of their awareness toward assessment transparency and 

fairness. 

The finding of this study also supports the theory proposed by 

Fulcher (2012), who stated that language assessment literacy involves 

knowledge, understanding, and awareness regarding assessment principles 

and practices. According to Fulcher, assessment literacy is not only limited 

to teachers but also relevant for students because students are directly 

involved in assessment processes during learning activities. Furthermore, 

Inbar-Lourie (2017) emphasized that students’ understanding of assessment 

practices may encourage reflective learning, active participation, and better 

engagement in academic learning. 

Based on the findings, previous studies, and related theories, it can 

be synthesized that students’ positive perceptions toward Critical Language 
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Assessment Literacy may develop through continuous exposure to language 

assessment practices during their academic learning process. Students who 

frequently interact with assessments, feedback processes, scoring criteria, 

and evaluation activities are more likely to understand the objectives and 

fairness of language assessment. The learning experiences they receive 

throughout their study process contribute to the development of their 

awareness regarding assessment literacy. 

The implication of this finding is that lecturers should continue 

promoting transparent, reflective, and fair assessment practices in English 

language learning. Providing clear scoring criteria, meaningful feedback, 

and transparent evaluation procedures may help students further develop 

their Critical Language Assessment Literacy. In addition, integrating 

assessment literacy awareness into classroom activities may encourage 

students to become more reflective and actively involved in their learning 

process. 

2. The Difference in Students’ Perceived Critical Language Assessment 

Literacy Between Sixth-Semester and Eighth-Semester Students 

The finding of this study showed that there was a statistically 

significant difference in students’ perceived Critical Language Assessment 

Literacy between sixth-semester and eighth-semester students. The result of 

the Independent Samples t-test showed a significance value of less than 

0.001, indicating a significant difference between the two groups. In 
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addition, eighth-semester students obtained a higher mean score (3.72) 

compared to sixth-semester students (2.97). This finding indicates that 

eighth-semester students demonstrated a higher level of Critical Language 

Assessment Literacy than sixth-semester students. 

The difference between semester levels was also reflected in 

students’ awareness regarding assessment purposes, assessment criteria, 

feedback utilization, and assessment fairness. Eighth-semester students 

tended to demonstrate stronger understanding regarding the role of 

assessment in learning and showed greater awareness of transparent and fair 

assessment practices. In contrast, sixth-semester students demonstrated 

relatively lower perceptions in several aspects of Critical Language 

Assessment Literacy. 

This finding is in line with several previous studies related to 

assessment literacy development. Research conducted by Sari (2022) 

reported that students with longer academic experience generally possess 

higher assessment literacy because they have experienced more classroom 

assessments, academic evaluations, and feedback activities. Similarly, 

Wulandari and Fitriani (2021) found that senior students tend to develop 

better understanding regarding assessment practices due to their greater 

involvement in academic and learning evaluation processes. Furthermore, 

research conducted by Handayani (2020) explained that students’ 
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assessment literacy gradually improves along with increased learning 

experiences and exposure to assessment activities. 

The finding of this study also supports the theory proposed by Xu 

and Brown (2016), who argued that assessment literacy develops 

progressively through educational experiences and continuous engagement 

with assessment practices. According to their theory, assessment literacy is 

shaped not only by theoretical knowledge but also by practical involvement 

in assessment-related activities. In addition, Fulcher (2012) explained that 

language assessment literacy develops through repeated experiences with 

assessment processes, feedback interpretation, and evaluation practices. 

Based on the findings, related studies, and theoretical perspectives, 

it can be synthesized that academic experience plays an important role in 

shaping students’ Critical Language Assessment Literacy. Eighth-semester 

students have experienced more assessments, academic projects, 

presentations, classroom evaluations, and feedback processes during their 

study period compared to sixth-semester students. Consequently, their 

understanding and awareness regarding language assessment become more 

developed. The increased academic exposure contributes to their ability to 

understand assessment objectives, scoring procedures, and assessment 

fairness more critically. 

The implication of this finding is that lecturers and educational 

institutions should introduce assessment literacy practices earlier in 
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students’ academic learning process. Lower-semester students should be 

provided with more opportunities to understand assessment purposes, 

scoring criteria, and feedback utilization through classroom assessment 

activities. Early exposure to assessment literacy practices may help students 

develop stronger Critical Language Assessment Literacy throughout their 

academic journey. 
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CHAPTER V 

CONCLUSION AND SUGGEST 

A. Conclusion 

Based on the findings and discussion of this research, the 

conclusions can be summarized as follows: 

1. The overall level of students’ perceived Critical Language Assessment 

Literacy among English Education Department students of State Islamic 

Institute of Kerinci Academic Year 2025/2026 was categorized into the 

high category. The result showed that the overall mean score was 3.35 

with a standard deviation of 0.420, indicating that students generally 

possessed positive awareness and understanding regarding language 

assessment practices. Students demonstrated positive perceptions across 

all aspects of Critical Language Assessment Literacy, including 

assessment purposes, assessment criteria, feedback and learning 

improvement, and assessment fairness. The findings indicated that 

students understood the importance of assessment in learning, 

recognized the role of feedback in improving learning outcomes, and 

perceived assessment practices as relatively fair and transparent.  

2. There was a statistically significant difference in students’ perceived 

Critical Language Assessment Literacy between sixth-semester and 
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3. eighth-semester students. The result of the Independent Samples t-test 

showed a significance value of less than 0.001, indicating a significant 

difference between the two groups. Eighth-semester students 

demonstrated a higher level of Critical Language Assessment Literacy 

compared to sixth-semester students. The mean score of eighth-semester 

students was 3.72, while sixth-semester students obtained a mean score 

of 2.97. This finding suggests that students’ academic experience and 

exposure to assessment practices contribute to the development of their 

Critical Language Assessment Literacy. ssThe findings imply that 

continuous involvement in assessment activities, feedback processes, 

and learning evaluation practices may help students develop better 

understanding and awareness regarding language assessment literacy. 

B. Suggestion 

Based on the conclusions above, the researcher would like to provide 

several suggestions for students, lecturers, and future researchers. 

1. For Students 

Students are encouraged to improve their understanding of language 

assessment practices, particularly regarding assessment criteria, feedback 

interpretation, and fairness in assessment. Students should actively use 

feedback provided by lecturers to improve their English learning and 

academic performance. 
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2. For Lecturers 

Lecturers are expected to provide clearer explanations regarding 

assessment criteria, scoring procedures, and the purposes of assessment in 

language learning. In addition, lecturers should encourage students to 

engage critically with assessment feedback in order to enhance students’ 

assessment awareness and learning improvement. 

3. For Future Researchers 

Future researchers are suggested to conduct further studies involving 

larger samples and different educational contexts to obtain broader findings 

regarding Critical Language Assessment Literacy. Future studies may also 

investigate other factors influencing students’ assessment literacy, such as 

learning experience, motivation, or teaching methods. Furthermore, 

qualitative or mixed-method approaches may provide deeper understanding 

of students’ perceptions and experiences related to language assessment 

practices. 
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APPENDIX 1 

Research Instrument 

(Adapted from Tajeddin, Khatib, & Mahdavi, 2022; Vogt, 2024; Fulcher, 2023) 

  

Section 1 Demographic Information  

No  Item  Response  

1  Name  (Short answer)  

2  Semester  Checkbox:   

[  ] Sixth Semester  

[  ] Eighth Semester  

3  Gender  Checkbox:   

[  ] Male  

[  ] Female  

4  Have you taken a course related to 

language assessment? 

Checkbox:   

[  ] Yes 

[  ] No 

5  How often do you experience language 

assessments (tests, quizzes, 

assignments)? 

Checkbox:   

[  ] Rarely  

[  ] Sometimes  

[  ] Often  

[  ] Always  
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Instruction: Please read each statement carefully and indicate your level of 

agreement by checking (✓) one of the four options below.  

  

Scale Description  

1 Strongly Disagree  

2 Disagree  

3 Agree  

4 Strongly Agree  

  

Section 2 Understanding of Assessment Purposes 

No  Statement  Strongly 

Disagree 

Disagree Agree Strongly 

Agree  

1  I understand the purpose of 

language assessments used in my 

English courses. 

        

2  I understand how quizzes, 

assignments, and exams measure 

my English ability. 

        

3  I know that assessment can help 

teachers evaluate students’ learning 

progress. 

        

4  I understand the difference between 

formative assessment and 

summative assessment. 

        

5 I do not understand why language 

assessments are given in my 

English courses. 

    

  

Section 3 Understanding Assessment Criteria 

No  Statement  Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

1  I usually understand the scoring 

criteria used by lecturers in 

assessments. 
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2  I know what lecturers expect from 

my answers in language tests. 

        

3  I understand how my performance 

is evaluated in English assignments. 

        

4  Assessment criteria help me 

improve my English learning. 

        

5 I am often confused about how 

lecturers assess my performance in 

English tests. 

    

  

Section 4 Understanding Feedback and Learning Improvement 

No  Statement  Strongly 

Disagree 

Disagree Agree Strongly 

Agree 

1  Feedback from lecturers helps me 

understand my weaknesses in 

English.  

        

2  I use assessment feedback to 

improve my future learning. 

        

3  I reflect on my test results to 

improve my English skills. 

        

4 I rarely use feedback from lecturers 

to improve my English learning. 

    

  

Section 5 Critical Awareness of Assessment Fairness 

No  Statement  Strongly 

Disagree 

Disagree Agree Strongly 

Agree  

1  Language assessments should fairly 

represent students’ English abilities.  

        

2  Assessment criteria should be clear 

and transparent for students. 
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3  Students should understand how 

their scores are determined. 

        

4  Fair assessment practices are 

important in English learning. 

        

5 Language assessments are often 

unfair to students. 

    

6 I do not think it is important for 

students to understand how their 

scores are determined. 
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APPENDIX 2 

Tabulation Data 

1. Six semester 

Na
m
e 

Se
me
ster 

Ge
nd
er 

experience 

language 

assessments 

experience 

language 

assessments. 

ite
m 
1 

ite
m 
2 

ite
m 
3 

ite
m 
4 

ite
m 
5 

ite
m 
6 

ite
m 
7 

ite
m 
8 

ite
m 
9 

ite
m 
10 

ite
m 
11 

ite
m 
12 

ite
m 
13 

ite
m 
14 

ite
m 
15 

ite
m 
16 

ite
m 
17 

ite
m 
18 

ite
m 
19 

ite
m 
20 

yo
ni 6 

m
ale Yes Sometimes 3 3 4 4 3 3 2 3 4 3 3 3 3 4 3 3 4 4 3 3 

els
a  6 

fe
m
ale Yes Often 3 3 4 3 3 4 3 2 4 3 3 3 4 2 3 3 4 4 3 3 

ka
rla  6 

fe
m
ale Yes Sometimes 3 3 3 3 2 2 2 3 3 4 3 3 3 4 3 4 3 3 3 2 

ris
ti  6 

fe
m
ale Yes Often 3 3 3 3 2 2 3 4 3 3 3 3 3 2 3 3 4 3 2 2 

aw
al
da  6 

fe
m
ale Yes Sometimes 3 3 4 3 2 2 2 2 3 4 3 3 4 2 3 4 4 4 2 2 

di
nd
a  6 

fe
m
ale No Sometimes 3 4 4 4 2 1 1 2 3 4 4 3 4 2 3 4 3 4 2 2 

rai
na  6 

fe
m
ale Yes Often 3 3 3 3 2 3 3 3 3 3 3 3 3 2 3 3 3 3 3 2 

vo
pp
i  6 

fe
m
ale Yes Sometimes 3 3 3 2 3 4 4 4 1 4 1 3 2 3 4 4 4 3 4 4 
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sa
ha
ra  6 

fe
m
ale Yes Sometimes 3 3 3 3 3 3 3 3 3 2 3 3 2 3 3 3 3 3 2 4 

azl
in  6 

fe
m
ale Yes Rarely 3 3 3 3 3 3 3 2 3 3 3 3 3 2 4 4 4 4 3 2 

yal
vir
a 6 

fe
m
ale Yes Always 3 3 4 3 3 3 2 3 3 3 4 3 3 2 3 4 3 3 1 4 

na
zhi
fa  6 

fe
m
ale Yes Often 3 3 3 2 2 3 3 3 2 4 3 3 3 2 3 3 3 3 3 2 

ori
nd
a  6 

fe
m
ale No Sometimes 3 3 3 3 3 2 2 3 3 4 3 3 3 2 3 3 3 3 2 2 

sh
ufi
e  6 

fe
m
ale No Rarely 3 3 3 2 3 3 3 2 3 3 3 3 3 2 4 4 3 4 2 2 

do
ni 6 

m
ale Yes Often 3 3 3 2 3 2 3 2 3 4 3 2 2 3 3 3 2 3 2 2 

ab
i 6 

m
ale Yes Sometimes 3 3 3 3 3 3 3 3 2 4 3 3 3 2 3 3 3 3 3 2 

jul
isa  6 

fe
m
ale Yes Rarely 3 3 4 3 3 3 4 3 4 4 3 3 4 3 3 4 4 3 2 4 

na
ila  6 

fe
m
ale Yes Often 3 3 3 3 3 2 2 2 3 4 3 3 3 2 3 3 3 3 3 2 

ar
ya 6 

m
ale Yes Sometimes 3 3 4 3 3 4 3 2 4 3 3 3 4 2 3 3 4 4 3 3 
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2. Eight semester 

Name 

Se
me
ste
r 

Ge
nd
er 

experience 

language 

assessments 

experience 

language 

assessments 

it
e
m 
1 

it
e
m 
2 

it
e
m 
3 

it
e
m 
4 

it
e
m 
5 

it
e
m 
6 

it
e
m 
7 

it
e
m 
8 

it
e
m 
9 

ite
m 
10 

ite
m 
11 

ite
m 
12 

ite
m 
13 

ite
m 
14 

ite
m 
15 

ite
m 
16 

ite
m 
17 

ite
m 
18 

ite
m 
19 

ite
m 
20 

Alma Nur 
Amira 8 

Fe
m
al
e Yes Sometimes 2 4 4 2 3 4 4 4 4 4 4 4 4 4 4 4 4 4 2 2 

Farel 
Syauqi 8 

M
al
e Yes Often 4 4 4 4 4 4 4 4 4 4 4 4 4 3 4 4 4 4 1 4 

Annisa 
Umil 
Jannah 8 

Fe
m
al
e Yes Sometimes 4 4 4 4 2 3 3 4 2 4 4 4 3 2 4 4 4 4 2 4 

Reza 
azizah 8 

Fe
m
al
e Yes Often 4 4 4 4 3 2 4 4 4 4 4 4 4 2 4 4 4 4 1 4 

Nisyam 8 

M
al
e Yes Sometimes 4 4 4 2 3 4 4 4 4 4 4 4 4 2 4 4 4 4 4 2 

Fadila 
Nomanda 8 

Fe
m
al
e No Sometimes 2 4 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 

Iren 
Zahra 
Alfarisi 8 

Fe
m
al
e Yes Often 4 4 4 4 3 4 4 4 2 4 4 4 2 2 4 4 4 4 4 2 
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RAHMAT 
ISYABIL 
AL HAQI 8 

M
al
e Yes Sometimes 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 

Adinda 
trinarita 8 

Fe
m
al
e Yes Sometimes 4 4 4 4 3 4 4 4 4 4 4 4 4 2 4 4 4 4 4 4 

Nauval 8 

M
al
e Yes Rarely 4 4 4 4 2 4 4 4 4 4 4 4 2 2 4 4 2 4 4 4 

AGUS 8 

M
al
e Yes Always 4 4 4 4 4 4 2 4 4 3 4 4 4 4 4 4 4 4 2 3 

Husni 
Hidayanti 8 

Fe
m
al
e Yes Often 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 3 

Muhamm
ad Nazim 8 

M
al
e No Sometimes 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 

Putra 
Rimbawa
n 8 

M
al
e No Rarely 4 4 4 4 2 4 4 4 4 4 4 4 2 4 4 4 4 4 4 2 

Aulia  8 

Fe
m
al
e Yes Often 4 4 4 2 3 2 2 4 4 4 4 4 4 2 4 4 4 4 2 2 

MKAR 
INTANA 
HIKMAH 8 

Fe
m
al
e Yes Sometimes 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 2 

RATU TRI 
ANISA 8 

Fe
m Yes Rarely 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 2 4 
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al
e 

REYHAN 
WAHYU 
AFIF 8 

M
al
e Yes Often 4 4 4 4 3 4 4 4 4 4 4 4 2 2 4 4 4 4 4 4 

TASYA 
AMANDA 
PUTRI 8 

Fe
m
al
e Yes Sometimes 4 4 4 4 4 4 4 4 4 4 4 4 4 4 2 4 2 4 4 2 
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APPENDIX 3 

Descriptive Statistics of Critical Language Assessment Literacy 

Descriptives 

Descriptives 

  Mean CLAL semester 

N 38 38 

Missing 1 1 

Mean 3.35 7.00 

Median 3.35 7.00 

Standard deviation 0.420 1.01 

Minimum 2.65 6 

Maximum 4.00 8 

Skewness -0.00720 0.00 

Std. error skewness 0.383 0.383 

Kurtosis -1.51 -2.11 

Std. error kurtosis 0.750 0.750 

Shapiro-Wilk W 0.915 0.637 

Shapiro-Wilk p .007 <.001 
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APPENDIX 4 

Independent Samples t-Test Results 

 

Independent Samples T-Test 

Independent Samples T-Test 

    Statistic df p 

Mean CLAL Student's t -12.8 36.0 <.001 

Note. Hₐ μ6 ≠ μ8 

  

Assumptions 

Normality Test (Shapiro-Wilk) 

  W p 

Mean CLAL 0.974 .522 

Note. A low p-value suggests a violation of the assumption of normality 

  

Group Descriptives 

  Group N Mean Median SD SE 

Mean CLAL 6 19 2.97 2.95 0.183 0.0419 

8 19 3.72 3.70 0.178 0.0409 
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APPENDIX 5 

Reliability Statistics of the Questionnaire 

Reliability Analysis 

Scale Reliability Statistics 

  Cronbach's α 

scale 0.902 

  

Item Reliability Statistics 

 If item dropped 

  Item-rest correlation Cronbach's α 

item 1 0.573 0.896 

item 2 0.839 0.892 

item 3 0.738 0.894 

item 4 0.570 0.896 

item 5 0.445 0.899 

item 6 0.666 0.893 

item 7 0.620 0.894 

item 8 0.705 0.892 

item 9 0.549 0.896 

item 10 0.325 0.901 

item 11 0.629 0.895 

item 12 0.892 0.889 

item 13 0.323 0.903 

item 14 0.439 0.901 

item 15 0.591 0.896 

item 16 0.616 0.896 

item 17 0.422 0.900 

item 18 0.679 0.895 
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Item Reliability Statistics 

 If item dropped 

  Item-rest correlation Cronbach's α 

item 19 0.316 0.906 

item 20 0.393 0.903 
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APPENDIX 6 

Descriptive Statistics of Critical Language Assessment Literacy 

Group Descriptives 

  Group N Mean Median SD SE 

Mean CLAL 6 19 2.97 2.95 0.183 0.0419 

8 19 3.72 3.70 0.178 0.0409 
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APPENDIX 7 

Descriptive Statistics of Critical Language Assessment Literacy 

Descriptives 

  1 2 3 4 

N 38 38 38 38 

Missing 1 1 1 1 

Mean 3.36 3.38 3.26 3.37 

Standard deviation 0.443 0.554 0.516 0.421 

Minimum 2.60 2.20 2.25 2.50 

Maximum 4.00 4.00 4.00 4.00 
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APPENDIX 8 

Descriptive Statistics of Critical Language Assessment Literacy by Semester 

Descriptives 

 

  

 

 

 

 

Descriptives 

  semester Mean CLAL 

N 6 19 

8 19 

Missing 6 0 

8 0 

Mean 6 2.97 

8 3.72 

Median 6 2.95 

8 3.70 

Standard deviation 6 0.183 

8 0.178 

Minimum 6 2.65 

8 3.35 

Maximum 6 3.35 

8 4.00 

Shapiro-Wilk W 6 0.948 

8 0.966 

Shapiro-Wilk p 6 .362 

8 .689 
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APPENDIX 9 

Homogeneity of Variances Test Results 

Homogeneity of Variances Test (Levene's) 

  F df df2 p 

Mean CLAL 7.18e-5 1 36 .993 

Note. A low p-value suggests a violation of the assumption of equal variances 
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APPENDIX 10 

Item-Level Descriptive Statistics of Critical Language Assessment Literacy 

Descriptives 

 N Missing Mean Median Standard 

deviation 
Minimum Maximum 

Item 1 
38 1 3.39 3.00 0.595 2.00 4.00 

Item 2 
38 1 3.53 4.00 0.506 3.00 4.00 

Item 3 
38 1 3.68 4.00 0.471 3.00 4.00 

Item 4 
38 1 3.29 3.00 0.768 2.00 4.00 

Item 5 
38 1 2.92 3.00 0.632 2.00 4.00 

Item 6 
38 1 3.24 3.50 0.883 1.00 4.00 

Item 7 
38 1 3.21 3.00 0.875 1.00 4.00 

Item 8 
38 1 3.34 4.00 0.815 2.00 4.00 

Item 9 
38 1 3.39 4.00 0.790 1.00 4.00 

Item 10 
38 1 3.71 4.00 0.515 2.00 4.00 

Item 11 
38 1 3.50 4.00 0.647 1.00 4.00 

Item 12 
38 1 3.47 3.50 0.557 2.00 4.00 

Item 13 
38 1 3.32 3.50 0.775 2.00 4.00 

Item 14 
38 1 2.76 2.00 0.913 2.00 4.00 

Item 15 
38 1 3.53 4.00 0.557 2.00 4.00 

Item 16 
38 1 3.71 4.00 0.460 3.00 4.00 

Item 17 
38 1 3.58 4.00 0.642 2.00 4.00 

Item 18 
38 1 3.68 4.00 0.471 3.00 4.00 

Item 19 
38 1 2.84 3.00 1.00 1.00 4.00 

Item 20 
38 1 2.87 2.50 0.935 2.00 4.00 
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